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Abstract 
Digital history, is “an approach to examining and representing the past that takes advantage of new 
communication technologies such as computers and the Web. It draws on essential features of the 
digital realm, such as databases, hypertextualization, and networks, to create and share historical 
knowledge.” This definition comes from the Roy Rosenzweig Center for History and New Media, one 
of the earliest proponents of digital history, whose web site showcases several digital history projects. 
In Europe and the US, such an approach or methodology is very popular and provides an effective 
teaching mechanism. However, in Malaysia, “digital history” is quite unknown and rarely explored by 
academicians or teachers of history at the undergraduate or even secondary-school levels. Even at 
the university level, there is not yet a course offered on digital humanities.  
Thus, this study seeks to instil awareness among teachers on the use of new media in teaching 
history. An educational history web site was created or developed to provides history modules that 
integrate the new media and innovative approaches in teaching Form Five History. A blog was also 
set up as another means of channeling information to history teachers in a more interactive, quicker, 
and easier manner.  
In summary, this approach has the capability to significantly impact the delivery of Form Five history 
and at the same time inculcate deep interest based on innovative, interactive, and attractive teaching 
and learning methods. If such an approach is given the best opportunity to be employed as a teaching 
and learning tool, history as a boring subject will only be a myth believed by those who are 
technologically illiterate.  
This study evaluates the receptivity of teachers towards incorporating the new media in teaching 
history. It seeks to identify barriers and challenges by offering some reflections on a number of issues 
limiting history teachers’ potential to use the new media. This study goes on to offer solutions to 
overcome these challenges.  
1 LITERATURE REVIEW 
This study draws upon literature related to the current debates on teaching and learning history in 
Malaysia. First, an overview of the current learning environment is presented, followed by discussion 
of the reforms instituted by the Malaysian government. Then the potential of the new media is 
discussed in reference to the school-based assessment system and the application of high-order 
thinking skills at the secondary school levels. The critical role that the new media play in history 
education is appraised. Also addressed are the reasons behind the lack of motivation and skills 
among history teachers in Malaysia, and some suggestions are made for how these issues could be 
addressed.  
1.1 Current debates on teaching history in Malaysia 
The teaching and learning of Malaysian history at secondary schools is often the subject of criticisms 
on a national level for its lack of inclusivity, creativity, and relevance. Many lament the sole reliance on 
history textbooks and the failure to introduce new and relevant reading materials that charts the trials 
and tribulations of the nation’s history (Gomez 2014). The common complaint from the public 
(including students) has been the content of the history syllabus, which many argue was not reflecting 
the multicultural history of the country. Another vital complaint from the public has been the dispiriting 
method of teaching—mainly by requiring students to memorize facts and dates (Malaysian Insider 
2013)—what is known as factualism (Capps and Vocke 1991). This conventional method of teaching 
history was further emphasized when science teachers were roped in to teach history because of the 
surplus of science teachers (Samsudin and Shaharuddin 2012). While teachers are criticized for 
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adopting a lackadaisical attitude to teaching history, often, these teachers blame the rigid history 
curriculum and the exam-oriented nature of the Malaysian education system.  
To address these issues, the Malaysian Ministry of Education (MoE) has taken steps to enhance the 
teaching and learning of all subjects including history. The Malaysian Education Blueprint 2013-2025 
launched a new Secondary School Standard Curriculum which among other goals, aims to provide “a 
balanced set of knowledge and skills such as creative thinking, innovation, problem-solving and 
leadership” and to “revamp the national examination and school-based assessments” with at least fifty 
percent higher-order thinking examination questions in the Certificate of Malaysian Education (SPM). 
To do away with the “exam” mentality, the ministry, via the Malaysian Teacher Education Division 
(TED), introduced a new school-based assessment (SBA) system with much less emphasis on 
examinations. Teachers are required to continuously access and report learners’ progress based on 
procedures set by the Malaysian Examination Board (Malaysian Examination Board 2014). Similar to 
the experiences of teachers in developed countries such as Australia and Hong Kong, the 
implementation of the SBA has drawn much criticism by teachers in Malaysia (Board of Studies 1998; 
Cheung 2001). The National Union of the Teaching Profession Malaysia (NUTP) considers the school-
based assessment to overburden teachers and calls for its abolition (The Malaysian Insider 2013). 
Another area of educational innovation emphasized in the national education blueprint is the 
implementation of high-order thinking skills (HOTs) in the teaching and learning of school subjects, 
including history. According to Beyer (1985), “critical (or higher-level) thinking is the assessing of the 
authenticity, accuracy, and/or worth of knowledge claims and arguments.” As such, the application of 
HOTs in history encourages teachers and students to analyze, interpret and draw conclusions from 
different perceptions of historical events based on primary and secondary as well as visual sources. 
Although digital natives are said to favor audio-visual sources over textual information, it is important 
to expose them at the secondary levels to the crucial role primary materials play in historical thinking, 
to encourage “critical thinking and inquiry-based constructivist learning” (Bloom and Stout 2005).  
A number of scholars agree that the usage of primary materials allow students to actively engage in 
the construction and interpretation of history (Koehl and Lee 2009; Lee and Friedman 2005). 
Subsequently, history is made much more interesting when students engage HOTs to re-examine a 
particular historical event. These digital natives (students) will certainly leverage on digitized sources 
and web-based digital tools in producing their assignments (Prensky 2001). Thus, teachers (digital 
immigrants) must take advantage of the situation to utilize the new media while motivating students to 
engage in HOTS (Prensky 2005). In fact there are situations when students gain an upper hand over 
teachers in certain history topics due to their readiness to access Internet sources. These digital 
natives prefer multitasking, are willing to experiment, and learn by doing in an experiential learning 
environment (Dede 2005; Oblinger 2003).  
1.2 Incorporating new media tools in teaching of history 
Following the debate over the teaching and learning of history in Malaysia, history was made a 
compulsory pass subject in the SPM examination in 2013. Concurrently, to support these new 
initiatives, the Ministry implemented various Information Communications Technologies (ICT) 
infrastructure and programs for use at schools. The 1BestariNet program, for instance, provides 
Internet access and virtual learning environment for 10,000 schools nationwide (1bestarinet.net).  
However, Malaysian educators were not ready for this new virtual learning environment (VLE), thus 
undermining the government’s effort. Despite the ready-made platform, teachers are still teaching 
history in a dry, boring manner, rigidly adhering to the history textbooks with the goals of finishing the 
syllabus on time and ensuring high scores from students. It is imperative to maintain and sustain these 
high scores for various purposes, including ranking. There is an urgent need to change the current 
mindset of history teachers, because of the new standards for student performance imposed by the 
MoE and the rapidly changing environment in which teachers daily interact with digital natives as 
learners. In this environment, effective teaching and learning demand the use of new media. Following 
the MoE priorities, the basic goal of this study is to expose teachers to a free, web-based virtual 
learning environment.  
“The new media” refers to interactive digital communication technologies such as the Internet, blogs, 
Skype, Wiki and short messaging system. This new media tools include the smartphone, satellite 
television, and computers. The various platforms provided by the social media such as Facebook, 
Twitter, Pinterest, and Instagram, promote a virtual learning environment where borderless 
communications and interactions are vital in keeping history alive.  
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The new media also refers to free, web-based geographic information system (GIS) applications such 
as Google Earth and Google Maps, which considerably enhance the teaching and learning of history. 
The use of GIS in teaching history has been supported by various scholars emphasizing how GIS 
could enhance the qualitative perspectives of studying history (Offen 2012; Eltis and Richardson 
2010). The utilization of the new media promotes flexibility in content development and delivery of 
history education.  
Recent studies agree that the use of the new media has a positive impact on the study of humanities 
(Bol 2008; Bodenhemaer et.al. 2010; Karl Offen 2012). The proliferation of repositories and the 
availability of digitized primary sources provide shortcuts to historical scholarship, yet these collections 
are underutilized, mainly due to ignorance and lack of motivation. The use of online primary sources 
allows for more variety, which promotes debate and new interpretations of historical events. These 
easily accessible online sources contribute to historical scholarship and promote critical thinking 
amongst history students. According to Bloom and Stout (2005) the use of digitized primary sources 
makes “learning content more engaging and relevant” and “helps students develop a wide range of 
skills.” Online historical newspapers, for example, provide an important source of learning for teachers 
and students with their wide coverage of local and international issues, which provide context to the 
area of research (Holland 2008). Wineburg (2010), on the other hand, stresses on the importance of 
historical thinking and the skills to assess and interpret the various sources available to students. He 
further reiterates that students must be taught to “think like historians” in order to “prepare students to 
tolerate complexity, to adapt to new situations, and to resist the first answer that comes to mind”. What 
is important is to attract students’ attention, and the new media tools could provide the means to take 
history teaching to a greater heights beyond memorizing facts.  
In view of history as a critical tool of nation-building and to instil a patriotic spirit, the digitalization of 
Form Five History as a standard subject is a viable approach in precipitating a significant interest and 
enthusiasm for history. Furthermore, the importance of history is in line with the decision of the 
Malaysian government to make this core subject a must pass for the SPM students by 2013. Thus this 
study aims to instil awareness among teachers about the use of the new media in the process of 
teaching and learning of Form Five History and to provide a resource and reference center for 
teachers and students requiring information on Malaysian history. Here, updated, more contemporary 
and relevant teaching and learning modules based on the syllabus in Form Five History textbook are 
provided. These modules were written by the research team members as well as teachers who are 
interested in contributing to the resource website after attending the seminar and workshop organized 
by this research group.  
2 METHODOLOGY 
This study was carried out using a quantitative approach. Two seminars and a workshop were 
organized, and questionnaire surveys were conducted at the end of these seminars and workshop. 
The first seminar, on “History and the New Media: Teaching and Learning History,” was conducted 
from April 13-14, 2013, followed by the second seminar on September 26-27, 2013. Following these 
seminars, a two-day, hands-on workshop was organized, entitled, “Form Five History Module Writing,” 
on November 25-26, 2013. In addition, a website and a blog related to these seminars and workshop 
were set up and monitored. 
2.1 Sampling  
Invitation to participate in the seminars was distributed through mails to all schools in Malaysia and 
through social media, namely, Facebook and Twitter. These are followed up through phone calls. 
Invitation to participate in the workshop was open to all MARA Junior Science College (MRSM) 
teachers in particular, those who had participated in either seminar. 
2.2 History Teachers and the New Media 
2.2.1 Seminars 
To understand the dynamics of technology usage, we initially identified how history teachers were 
tapping digital resources to enhance their teaching and learning of Malaysian history. Then we 
provided training (the two seminars and the workshop) to the teachers, and then re-examined their 
positions on using technology. We investigated the challenges and barriers preventing these teachers 
from maximizing the potential of technology in their teaching of history. Additionally, we evaluated 
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whether these teachers were using digital tools to supplement and adjust their teaching to meet the 
priorities outlined by the Ministry. To achieve these objectives, a survey questionnaire was distributed 
to the history teachers who attended the two seminars and workshop.  
The Form Five history textbook was used as a basic guide in the collection of relevant materials. The 
various themes in the Form Five History syllabus were explored, and further insights were provided to 
teachers and students on those themes. We encouraged the teachers to embed technology within 
their history lessons. The use of social media tools was encouraged. In order to download these 
materials, a website, www.digitalsejarah.com, was set up to facilitate the efforts of teachers and 
students to obtaining materials. The materials were provided in the form of modules on the themes in 
the Form Five history syllabus. Pinterest was employed in the downloading of images and documents, 
including digitized historical newspapers. Pinterest offers participatory learning, and this social media 
platform provides, with shared boards, an interesting avenue for teacher-student collaboration on 
historical projects (Wilkinson 2013). A blog and a Facebook account were set up to enable fast and 
easy communication among students, teachers, and the research group.  
Thus, the method employed by this research project was based on the use of digital technologies, i.e. 
an educational website together with popular social networking tools such as Facebook, Twitter, 
Blogspot and Pinterest. The use of these applications enables the channelling of information in a more 
interactive, quicker, interesting and easier manner as well as opening space for flexibility in the 
provision of empirical and first-hand evidence.  
In the two seminars, there were ten sessions discussing ten different topics, which emphasized the 
use of different approaches in teaching history and how to apply digital tools in these new approaches 
(see table 1). These sessions demonstrated the flexibility, fluidity, and creativity of using technology in 
creating interest among students. A particular focus was given to the use of geography in teaching 
history, and teachers were given a hands-on session to learn on how to apply geographic information 
system (GIS) and utilizing Google Earth and Google Maps to teach history (Knowles and Hilier 2008). 
These seminar sessions did not particularly focus on the Form Five history syllabus; instead, topics 
were chosen to show teachers the various sub-disciplines and approaches in history.  
Table 1: Topics in Seminars 1 & 2 
Similar Topics Seminar 1 Seminar 2 
History and the new media: 
building history modules 
The use of ICT in education The use of new media in 
teaching and learning history in 
Malaysia: What are the 
potentials?  
Teaching and learning history 
using the web-based approach 
(GIS). 
The use of statistics in Teaching 
History: Javanese migration to 
Malaya (1911-1957) 
The use of biography and 
statistical approaches in 
historical studies 
A case study on social history: 
the urban history of Kuala 
Lumpur 
Revamping the form five history 
syllabus 
The direction of a competitive 
history curriculum in Malaysia 
Hands-on workshop on the 
application of the New Media 
in historical studies 
What do we learn when we 
digitized EVERYTHING? 
The direction of history subject 
assessment at the secondary 
schools 
Visual Approach: Brooke 
Administration in Sarawak 
A biographical approach: a case 
study of Tun Tan Cheng Lock 
Adaptation in the teaching and 
learning of Form Five History in 
the twenty first century 
2.2.2 Workshop 
This workshop was held to provide practical knowledge to history teachers on how to incorporate 
technology in teaching and learning of Form Five history. Prior to attending the workshop, teachers 
were given specific instructions to make early preparations for building their history modules. They 
were required to choose a topic of interests from the Form Five History syllabus. They were to bring 
along one or two primary sources, three to five secondary sources or newspaper articles, and visual 
sources such as old photographs, maps, and historical newspapers pertaining to the topic chosen. 
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They needed also to map out their topic and identify the approaches that they would like to use in 
their modules. 
This workshop began with tips to search sources on the Internet (see table 2), and the feedback 
shows a frequent reference to Google Images and blogs, followed by Wikipedia (see table 3). Several 
topics were discussed to guide teachers to find online sources. There was a hands-on presentation of 
the use of Google Earth and Google Maps, as well as some important tips for writing a history 
module.  
Table 2: List of Workshop Topics 
 Topics 
1 Choosing Your Topic 
2 Identifying Your Approach 
3 Student Achievement Standards 
4 Searching for Primary Documents  
5 Searching for Secondary Documents 
6 Formulating Your Exercises 
7 Preparing Your Answers 
8 Research Ethics 
9 HOTs Application 
Table 3: The Use of Internet Sources to Prepare for Teaching 
Internet Sources n 
Wikipedia 19 
Google Image 21 
Archival 13 
Online Databases 5 
Blog 20 
Others 2 
On the second day of the workshop, teachers were given fifteen to twenty minutes to present their 
modules to a panel of Malaysian history experts. The modules were judged based on content, 
presentation style, use of sources, and the application of HOTs in the student standard assessment. 
The panel of experts were then given ten minutes to comment on all these aspects of the modules 
and to make suggestions for further improvement. 
3 RESULTS AND DISCUSSIONS 
3.1 Profile of Seminar Participants 
Over 130 history teachers from national and MRSM schools nationwide attended the two seminars. 
The percentage of history teachers from the national schools (31%) was small mainly due to lack of 
funding and support from the State Education Department. Instead, a large number of history 
teachers from the MRSM (62%) attended all three events. They received funding and support from 
officials at the MARA Headquarters who then ensured equal representations from all the states in 
Malaysia (including Sarawak and Sabah in East Malaysia). Because of the large number of MRSM 
history school teachers’ attendees, this study chose to focus on this cohort of teachers.  
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Figure 1 shows the details of the seminar or workshop participants based on gender, age, education 
background, household income and their affiliation. 
 
 
Fig. 1: Profile of Seminar Participants 
MRSM is a system of residential or boarding school established nationwide and catering to a pool of 
bright students chosen from those who excelled in the national examinations. These colleges are 
well-staffed and well funded, with modern and updated infrastructure. 
The first seminar was attended by 57 MRSM history teachers from 40 MRSM representing the 
different states in peninsula Malaysia, Sarawak, and Sabah. The second series of the seminar was 
attended by 40 MRSM history teachers from 26 MRSM. There were 26 MRSM teachers who attended 
a two-day hands-on workshop entitled, “Form Five Module Writing,” from November 25-26, 2013. In 
total, the two seminars and one workshop were attended by 123 representatives from all 49 MRSM 
nationwide. Thus, almost 50% of the total of 248 MRSM history teachers attended one of the two 
seminars and/or the workshop from 49 MRSM. The MRSM history teacher population is 
overwhelmingly represented by female (84%). Most of them (92%) holds a bachelors degree (see 
figure 2). 
 
Fig. 2: Qualification of MRSM history teachers 
The majority of the MRSM history teachers (97%) who attended the seminars have access to the 
Internet and almost all of respondents own a laptop (98%), smartphone (68%) and desktop (40%) 
(see figure 3). 
92% 
8% 
Fig. 2: Qualification of MRSM 
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Fig. 3: Digital tools and internet access  
3.2 Feedback on Seminar 
The majority of the respondents gave positive feedback on the topics presented (70-85%) with the 
exception of three sessions that were conducted by graduate research assistants in the first seminar. 
Based on the feedback from teachers in the first seminar, several renowned scholars were brought in 
for the second seminar, in order to motivate teachers to enhance and upgrade their own grasp of 
history—in particular, Malaysian history. There were slight variations in topics for the second series of 
the seminar (see table 4). The percentage score for the second seminar ranges between 78 – 100%. 
From the percentage obtained, it is clear that there is an increase in positive feedback for several 
similar topics such as topics 1 to 6 as indicated in Table 4. There is a slight drop in percentage for 
topic 1 and drastic increase for topics 4 and 5. This demonstrates higher levels of teachers’ receptivity 
to scholars and hands on experience in these seminars. 
Table 4: Seminars Feedback 
No. Topics Seminar 1, 
11-12 April 2013 
Positive Feedback (%) 
Seminar 2, 
26-27 September 2013 
Positive Feedback (%) 
1 History and the new media: building history 
modules 
85.1 81.2 
2 Teaching and learning history using the web-
based approach (GIS). 
70.3 78.2 
3 A case study on social history: the urban history 
of Kuala Lumpur 
74 87.5 
4 Hands-on workshop on the application of the 
New Media in historical studies 
77.7 100 
5 Visual Approach: Brooke Administration in 
Sarawak 
37 89.7 
6 The use of ict in education 70.3 - 
7 The use of statistics in Teaching History: 
Javanese migration to Malaya (1911-1957) 
48.1 - 
8 Revamping the form five history syllabus 71.4 - 
9 What do we learn when we digitized 
EVERYTHING? 
75.1 - 
10 A biographical approach: a case study of Tun 
Tan Cheng Lock 
59.2 - 
 
 
 
Fig. 3: Digital tools and internet access  
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11 The use of new media in teaching and learning 
history in Malaysia: What are the potentials? 
- 84.4 
12 The use of biography and statistical approaches 
in historical studies 
- 81.3 
13 The direction of a competitive history curriculum 
in Malaysia 
- 78.2 
14 The direction of history subject assessment at 
the secondary schools 
- 78.2 
15 Adaptation in the teaching and learning of Form 
Five History in the twenty first century 
- 81.2 
A small number of the teachers used library online databases, mainly because most schools do not 
provide access to these databases, and other platforms for information, although a majority of the 
teachers (91.3%) do have access to the Internet (see table 3). Internet sources such as Wikipedia, 
Google Image and blogs, were widely used by teachers as these platforms provide teachers with 
easy and fast access to information. This demonstrates that a majority of history teachers will not go 
to extra lengths to acquire detailed information or material on historical events. 
A very small number of teachers admitted to using only the basic application of Power Point for 
teaching and learning history (see table 5). The most popular presentation software used is Power 
Point. Even fewer teachers incorporate other digital applications such as YouTube, Google Maps, 
Google Earth, to introduce an interactive environment to draw students’ interests. The small numbers 
suggest that the teachers lack skills and motivation to apply digital applications in their teaching of 
history. In addition, the lack of adequate facilities was frequently cited as the main de-motivating 
factor. 
Table 5: Digital Application Used by Teachers in the Classroom 
Digital Application n 
Power Point 10 
Video 4 
YouTube 4 
Website 4 
Google Maps 3 
Google Earth 2 
Facebook 1 
Preside 1 
Whatsapp 1 
Adobe Photoshop 1 
Movie Maker 1 
Note: only 18 teachers chose to response to this question. 
3.3 Feedback on Workshop 
After attending and participating in the nine lectures and hands-on sessions (see table 2) a majority of 
the participants understood what it takes to write a module (see figure 4).  
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Fig. 4: Level of understanding in writing modules 
Participants were then able to build their modules and they were more open to using the new media in 
writing the modules and in teaching and learning history. A majority of the participants (88%) did state 
their openness to the use of new media after they had attended the workshop. They successfully 
developed modules by incorporating at least one or two components of the new media (such as digital 
documents, digitized newspapers, YouTube, Google Earth) with new approaches demonstrated to 
them (such as the use of statistics, news, and biographies in teaching Malaysian history). This 
module-writing exercise helped them overcome their fears, and with this new confidence, the 
participants were much more open to the use of the new media in teaching and learning history (see 
figures 4, 5 & table 6). They produced a number of interesting modules based on form five history 
syllabus. 
Table 6: History Modules by Participants  
No. Module Topics 
1 Indonesia-Malaysia Confrontation 
2 The Alliance and the Road to Independence 
3 Malayan Union 
4 Formation of Malaysia. Malaysia-Philippines  
5 Formation of Malaysia 
6 Malayan Union 
7 Formation of Malaysia. Malaysia-Philippines  
8 Malaysia Agreement 1963 
9 Cobbold Commission 
10 The Economic Factor in the Formation of Malaysia  
11 Reid Commission 
12 The Struggles of Local leaders: A Re-evaluation 
1	   2	   3	   4	   5	   6	   7	   8	   9	  
4,3	  4,3	   4,3	  
13,0	   13,0	  
21,7	  
17,4	  
4,3	  
17,4	  
21,7	  
17,4	  
33,3	  
56,5	  
60,9	  
56,5	  
52,2	  
56,5	  
47,8	  
52,2	  
60,9	  
50,0	  
30,4	  
21,7	   21,7	  
26,1	  
39,1	  
30,4	  
26,1	  
21,7	  
16,7	  
Fig 4: Level of understanding in writing modules(%) 
Very difficult to understand Do not understand 
Quite difficult to understand Understand 
Easy to understand 
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13 Administrative Powers 
14 Terengganu State Laws  
15 Implementing Bodies: Executive Branch 
16 Tok Janggut (Struggles of a Local Leader)  
17 The Role of the King as a Supreme Leader (Yang di-Pertuan Agong)  
18 Dato Onn Jaafar 
19 Malaysian Flag (the Nation Symbol) 
20 Tun Abdul Razak 
21 Rosly Dhobi 
22 Elections 
23 Nation Symbols  (Negaraku) 
24 Rukun Negara 
25 Ibrahim Yaakob 
This exercise demonstrates the importance of training to motivate participants to adopt technology in 
their teaching of history. By only attending the seminars, the participants were not fully motivated to 
experiment with digital tools in their teaching. However, the hands-on workshop conducted afterward 
successfully encouraged the teachers to incorporate new media and new approaches, instead of 
clinging to the conventional method of teaching history.  
 
Fig. 5: Openness to new media 
A majority of the participants (82.6%) understood the comments that came from the experts. Most 
agreed that the comments about their modules were helpful and useful, mainly in the areas of how to 
use sources and presentation style. However, a small percentage (4.3%) could not understand the 
expert review on the content of their modules (see table 7).  
Table 7: Levels of understanding on the evaluation of modules  
Aspect Very difficult 
to understand 
Do not 
understand 
Quite difficult 
to understand 
Understand Easy to 
understand 
n % n % n % n % n  % 
Content - - 1 4.3 6 26.1 11 47.8 5 21.7 
Presentation - - - - 3 14.3 13 61.9 5 23.8 
Use of sources - - - - 3 13.0 14 60.9 6 26.1 
Assessment - - - - 7 30.4 11 47.8 5 21.7 
HOTs/Student 
Assessment 
standard 
- - - - 5 21.7 13 56.5 5 21.7 
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Overall, the participants were very satisfied (96%) with the workshop. They suggested that more 
workshops be organized in the future, focusing  on pedagogy and the teaching of history for 
secondary school students. They also suggested allotting more time for the workshop. 
 
Fig. 6: Workshop satisfaction 
3.4 Website and blog visitations 
The number of visitors to the social media platform set up by the research team increased when 
specific programs were organized. In April, the number of visitors to the blog (193) and website (257) 
increased because of the seminar on History and New Media that was organized. Similar increase 
was seen, when the second series of the seminar was organized. Even when the research team 
began with the promotion of the seminar in June, there was an increase in traffic to the sites. Clearly 
there is a need for the research team to constantly work on marketing the sites to history teachers 
(see figures 7 and 8).  
 
Fig. 7: Number of visitors to website 
60	  
257	  
174	  
701	  
283	  
202	  
282	  
170	  
248	  
182	   116	   19	  
www.digitalsejarah.com visitors 
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Fig. 8: Number of visitors to blog 
3.5 Barriers 
A majority of the teachers in the study complained about a lack of training in educational innovation. 
There were suggestions for quarterly or yearly training programs that would provide additional 
knowledge and exposure to improve teachers’ capacity to build history resources using the required 
digital tools. The heavy workload at school limits their time to update themselves on the latest 
historiography and findings on events in Malaysian history (see table 8).  
There are only two periods (with only 30 minutes allotted for each period) to teach Form Five history, 
not only at the MRSM but also at other national schools. Teachers find it difficult to incorporate 
technology into their teaching, due to the very short time available.  
Table 8: Barriers and Challenges to Technology Integration 
Challenges n 
Time Management 35 
Work Load 4 
Infrastructure 23 
Skills/Knowledge 6 
Internet/Wireless 19 
	  
	  
Month/Year No. of 
visitors 
February 2013  31 
March 93 
April 193 
May 73 
June 29 
July 81 
August 67 
September 126 
October 140 
November 135 
December 122 
January 2014 69 
Total 1159 
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The lack of infrastructure also proves to be a barrier for teachers to integrate technology into their 
teaching. A common complaint is the reliability and speed of the internet or wireless service.  
4 DISCUSSION AND CONCLUSION 
The history teachers profile suggests that these teachers do have access to the Internet and own 
smart gadgets and are therefore exposed to new media applications. However, the teachers lack the 
skill and motivation to use the new media tools constructively in the teaching of Form Five History. 
This was reflected in the failure of the teachers (90%) to respond to the prerequisites of the 
organizers for teachers to bring one or two primary sources relevant to their chosen topics prior to 
attending the workshop. 
Exposure to these new media tools and to how these tools could bring about innovative approaches 
in teaching history is important to this cohort of teachers. The opportunity to attend seminars and 
workshops had created awareness among teachers about the importance of incorporating new media 
tools in their teaching of history. The effectiveness of workshops over seminars is prevalent in this 
study. This exercise promoted a high level of confidence among the teachers. The teachers benefitted 
more from the workshops and hands-on session than from the seminars. Although seminars do not 
provide enough motivation to teachers, it is important to expose teachers to current and updated 
methods of teaching history. These teachers then successfully produced creative modules within the 
short time allocated to them during the workshop. 
This training is extremely important in support of the Malaysian government initiatives to implement 
the SBA system, because the new media tools provide teachers with a channel through which to 
encourage their students to use the new media for history assignments. Furthermore, these 
applications will in turn make the students more receptive to history and enhance their understanding 
of history. In addition, students could easily apply HOTs with the use of these new digital tools.  
In return, the Malaysian government must encourage the state education department to collaborate 
with schools (both residential and public) to organize rigorous and updated training programs for 
history teachers. This training should be supported with access to online materials, reliable history 
blogs, and Internet sources. A high broadband Internet speed with sophisticated computer labs must 
be a priority for all schools. In addition, there is a need to re-evaluate the time allotted for history 
class. This is to optimise the time provided for the class and empower students with the skills that 
teachers are trying to teach them. Once the students understood the dynamics of history, teachers 
will need less effort to ensure students’ understanding on any topics in the history curriculum. Thus 
teachers could spend more time on their teaching materials preparation. The Ministry of Education 
must take into consideration student’s learning time in preparing history curriculum as well as 
teachers’ learning time in preparing the teaching materials. This will further enhance teachers’ 
capabilities in mastering the tools to be used in teaching and learning history. 
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